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INTRODUCTION

All teachers are entitled to structured support, above all in their first year of full-time teaching. Newly qualified teachers (NQTs) arrive in their first post with a Career Entry Profile (CEP), and this helps them to make the transition from initial teacher training to becoming established teachers. It also helps schools to provide the support and monitoring that the new teacher needs. Specifically, it:

· provides information, in relation to the Standards for the Award of QTS, about new teachers’ strengths and areas for further professional development; and

· helps new teachers to set objectives for professional development and, with their induction tutors, to develop an action plan for induction.

It therefore plays a central role in the statutory induction requirements for NQTs, and is part of a framework within which individual teachers can plan their professional development throughout their careers.

In particular, the CEP supports schools and NQTs, as they work together, to: 

· make the best use of the skills and abilities the NQT brings with them;
· use the Standards for the Award of QTS and the Induction Standards to build on the new teacher’s achievements; 

· recognise the importance of effective professional development from the earliest possible stage in the NQT’s career, and consider the new teacher’s longer term professional development; 

· devise a focused and individualised programme of professional development, which will improve the NQT’s practice in areas identified for development during the induction period; 

· make sustained and significant improvements in the quality of the new teacher’s teaching in relation to the teacher’s own objectives, the school’s development plan, and local and national priorities. 

Under the statutory induction arrangements:

· the headteacher is responsible for ensuring that a programme of monitoring, support and assessment is in place which takes account of the NQT’s CEP; 

· the induction tutor is responsible for supporting the NQT and helping to implement a targeted and appropriate programme of monitoring, support and review based on the action plan set out in the CEP; 

· the NQT is required to make the CEP available to the school and to work with the induction tutor to use the profile in setting objectives for the induction period. NQTs should make an active contribution to, and be fully engaged in, their professional development during the induction period. 

Those using the CEP may wish to consult the TTA’s Supporting Induction for Newly Qualified Teachers and Induction and the CEP: Guidance for ITT Providers
 for further information on the role of the profile. 

The CEP is not intended to be a replacement or a substitute for references from ITT providers to prospective employers. Indeed, by the time Sections A and B of the profile are completed, many new teachers will already have secured their first post.

The profile may be completed either on the paper copy that is enclosed with these Notes of Guidance or using the electronic version available from the TTA website. If the profile is completed electronically, Sections A and B must be printed out and signed, both by the trainee and on behalf of the ITT provider (see page 5 of these notes). Further copies of the paper version of the profile can be obtained by contacting the TTA mailing house on 0845 60 60 323; the electronic version is available on the TTA website (at www.canteach.gov.uk/info/induction/cep).

The Standards for the Award of Qualified Teacher Status and the Requirements for Initial Teacher Training are under review. Revised Standards and Requirements are likely to come into effect in September 2002.

The TTA is taking this opportunity to review the CEP, and aims to publish a revised profile in the spring of 2003. 

We would very much welcome your comments, as a user of the current CEP, on its structure, usability and overall fitness for purpose. 

Please send these to:

The Induction Team

TTA

Portland House

Stag Place 

London 

SW1E 5TT

Email: inductionenquiries@teach-tta.gov.uk


COMPLETING THE CAREER ENTRY PROFILE

When completing the profile, reference should be made to the Notes of Guidance for each section.

The Career Entry Profile has three sections:

Section A (see page 6-7 of these Notes)
Summary of the trainee teacher’s initial teacher training, including any distinctive features of their training (completed by the ITT provider and the trainee).

Section B (see pages 8-9 of these Notes)
Summary of the trainee teacher’s strengths and areas for their further professional development (agreed between the ITT provider and the trainee). 

Section C (see pages 10-15 of these Notes)

Action plan, including objectives, for the induction period (agreed between the school and the NQT).

The ITT provider and trainee teacher should complete Sections A and B of the profile and agree the statements made, when a programme of initial teacher training is nearing completion and a decision about the award of QTS is imminent.

The NQT must share the CEP with their induction tutor and headteacher as soon as possible after taking up their first post. The NQT and the induction tutor then complete section C as part of planning the NQT's induction programme.

ITT providers may wish to ask NQTs to send them a copy of the fully completed profile to enable them, for example, to review the pattern of objectives set across particular cohorts and to inform future planning. However, ownership of the CEP rests with the trainee or newly qualified teacher.

SUMMARY TIMETABLE FOR COMPLETing THE Career Entry Profile
This is a sample timetable, based on a typical one year ITT programme, for the processes that go into completing the CEP. It assumes a training programme that is completed at the end of the summer term, and an induction period that begins in the following autumn term. The timings suggested would need to be adjusted for ITT programmes with different programme structures and time spans (for example, employment-based routes and part-time or flexible provision), and for NQTs who begin their induction programmes at other times of the year.

Up to May
The ITT provider and trainee think about areas that might be identified in Sections A and B.

May-June
Near the end of the ITT programme, the ITT provider and trainee complete Sections A and B. The trainee is likely to sign the CEP at this stage. The provider may wish to sign the CEP at this stage in order to reflect the collaborative nature of its completion.

June-July
Once QTS is formally recommended, the ITT provider reviews Sections A and B and signs the profile. The ITT provider keeps a copy and sends the original to the NQT.

June-August
The NQT considers priorities for objective setting and action planning in preparation for developing their action plan once in their first post.

September
The NQT and the induction tutor complete Section C.

November-June
The NQT and induction tutor review progress and revise objectives at regular review discussions, informed by observation of the NQT’s teaching and other support and monitoring activities, in line with the induction regulations and any related DfES guidance.

Section A
Summary of Newly Qualified Teacher’s Initial Teacher Training

Training provider: Give the name of the ITT provider or, for employment-based routes, the Recommending Body.

Title of ITT programme: Give the name of the programme leading to the award of QTS. Examples would include: BEd, PGCE, BA(QTS), Graduate Teacher Programme, Registered Teacher Programme.

Length of programme: State the length of the programme in terms of years and/or months.

Date of successful programme completion: Give the month and year in which the award of QTS was recommended.

Age range: Please circle the age range covered by the initial teacher training programme.

Age range emphasis: For primary 3-11 and 5-11 programmes, please circle, if applicable, the age range emphasis of the programme.

Specialist subject(s): With reference to the requirements for specialist subject study contained in the Standards for the Award of Qualified Teacher Status, please state any specialist subject(s) studied during initial teacher training
.

Non-core, non-specialist subject(s) – primary only: Please identify subjects – other than English, mathematics, science and the trainee’s specialist subject – that have been covered to the standard required by paragraph A.2.g of the Standards for the Award of QTS (see page 20).

Other information about the initial teacher training programme. This allows trainees to record distinctive features of school experience; additional qualifications gained during the programme (such as NVQs and coaching qualifications); and special projects or extra curricular activities undertaken. In relation to the primary phase, this might include information about the range of placements undertaken and more limited coverage of National Curriculum subjects (ie those covered by training, but to a standard below that required for non-core, non-specialist subjects). For a secondary trainee, it might refer to the trainee’s experience of post-16 teaching.

NQTs who expect to be awarded QTS between 1 May 2001 and 30 April 2002 will need to take and pass the literacy and numeracy skills tests in order to meet the QTS Standards and be recommended for the Award of QTS. Those who expect to be awarded QTS from 1 May 2002 will need to take and pass literacy, numeracy and Information and Communications Technology (ICT) skills tests. If the results are known when this section is being completed, trainees may wish to indicate here if they have taken and passed the test. However, there is no requirement to do so.

For teachers qualifying between:
To be awarded QTS:
To successfully complete induction

7 May 1999 and 

30 April 2000
they did not have to pass any of the skills tests
they do not have to pass any of the skills tests.

1 May 2000 and

30 April 2001
they did not have to pass any of the skills tests
they have to pass the numeracy skills test.

1 May 2001 and 

30 April 2002
they have to pass the numeracy and literacy skills test 
they must already have completed all necessary skills tests and there fore have been awarded QTS before they can begin induction.

1 May 2002 and 

30 April 2003
they have to pass the numeracy, literacy and ICT skills test
they must already have completed all necessary skills tests before they can begin induction.

Relevant experience gained outside initial teacher training. This could include any experience that has provided the NQT with skills and experience that will be of use in a teaching role: for example, governorship of a school; previous employment that has developed relevant capabilities; or appropriate work experience, such as voluntary work in a summer playscheme. 

Section B
NEWLY QUALIFIED TEACHER’S STRENGTHS AND AREAS FOR FURTHER PROFESSIONAL DEVELOPMENT DURING THE INDUCTION PERIOD
All those who complete a programme of ITT satisfactorily and are awarded Qualified Teacher Status have been assessed against the Standards for the Award of QTS and judged to have met them all successfully. Section B identifies the NQT’s strengths and areas for their further professional development during induction, in relation to those Standards. The full Standards for the Award of QTS are set out on pages 17-26. 

Towards the end of the initial teacher training programme, ITT providers and trainee teachers should consider the evidence that is available as a result of the formative and summative assessment undertaken during training. There should be no need to collect additional evidence solely in order to complete the CEP. Working together, and referring to the Standards for the Award of QTS, they should use this evidence to identify:

· up to four areas of strength in relation to the Standards for the Award of QTS; 

· up to four areas in which, although the Standards have been met, the trainee teacher’s professional development would particularly benefit from support during the induction period.

Examples under both headings are provided on page 9, but it is essential that each trainee teacher’s strengths and areas for professional development emerge from their own experience and are genuinely individualised. Only in this way will Section B of the profile feed effectively into the induction programme devised for each NQT in their first post, and contribute to the new teacher’s longer-term professional development.

When completing this section, ITT providers and trainees may wish to look at the notes about Section C of the profile on pages 10-15 of this booklet, or to consult the TTA’s booklets on Supporting Induction for Newly Qualified Teachers
, for further information on the role of the CEP in the statutory induction arrangements.

At some point after the content of Sections A and B have been agreed, the trainee teacher should sign the CEP at Section B. When the trainee does this is likely to depend upon the process for completing the CEP that is adopted within a particular ITT programme.

The profile may also be signed on behalf of the ITT provider as soon as Sections A and B have been agreed, but there is no requirement to do so at this point. However, the provider should sign the document at Section B once QTS is formally recommended, to indicate agreement with the content of Sections A and B and to confirm that this recommendation has been made. ITT providers should make and keep a copy of Sections A and B and send the original profile to the NQT. For Ofsted inspection or TTA audit purposes, ITT providers should also keep a copy of the Profile on record for at least three years. 

If a trainee teacher has completed their ITT programme, but has not passed the relevant skills tests and thus not been recommended for QTS, the provider will be unable to sign the CEP. 

If a trainee in this position chooses to take up a post as an unqualified teacher, he or she should bring an unsigned copy of the CEP to their first post, as they may be offered professional development which could build on section B of the CEP.

Providers may wish to set up arrangements to keep in touch with trainees in this position, so that they know when their former trainee teachers pass the tests and become eligible to be recommended for QTS. They may want to incorporate into that arrangement a system for signing off the CEP.
EXAMPLES OF STRENGTHS AND AREAS FOR FURTHER PROFESSIONAL DEVELOPMENT

These examples have been included to illustrate an appropriate level of detail for statements made in this Section. They are in a variety of formats and cover a range of phases and/or subjects. They do not constitute one NQT’s Profile. 

AREAS OF STRENGTH
AREAS FOR FURTHER PROFESSIONAL DEVELOPMENT

Good knowledge and understanding of mathematics in KS2, and an ability to recognise and use connections across the subject in teaching.
I am particularly interested in developing and deepening my subject and pedagogic knowledge in primary music beyond that covered during ITT course.

Ability to improve access to the curriculum for children with English as an Additional Language, by preparing high quality teaching resources and making effective use of commercial resources and support staff.
I would benefit from developing my confidence and skill in setting well-defined targets for improving children’s achievement, and in monitoring and recording progress towards these.

Confidence in the use of Information and Communications Technology in Art across the ability range, including with whole classes, small groups and individuals.
I would like to use my personal ICT experience and competence to develop new approaches to medium and long term planning.

Skilful use of questioning, in both plenary sessions and small groups, to elicit pupils’ understanding and further their learning.
I want to build on my ability to manage and structure my lessons, to make sure in particular that plenary activities are productive, that good use is made of summaries, and that checks are made of children’s learning against identified objectives.

Good feedback to pupils through discussion and marking, which enables pupils to understand what they have done well and how to improve further, and supports the setting of clear targets.
During my initial training, when working in a Reception class, I became aware of the importance of working with parents. I wish in particular to develop my understanding of the important role that parents have in the learning of young children, by developing appropriate ways of involving parents in their children’s learning while at school.

Excellent use made of a wide range of assessment information in establishing challenging expectations for pupils’ learning and for translating these into specific learning targets.
I am confident in my ability to maintain a productive working atmosphere in the classroom. I would like now to concentrate on ways of maintaining good discipline within consistent parameters/expectations without appearing too distant or unconcerned about individuals.

Good understanding of the needs of more able pupils, reflected in both planning and teaching.
During my course and in particular my first block placement I acquired knowledge, understanding and practical experience in relation to a range of assessment techniques. I would benefit now from developing further my understanding of baseline assessment and its use in setting appropriate targets for children’s learning.

Section C
OBJECTIVES AND ACTION PLANS FOR THE INDUCTION PERIOD

Once they have completed training, NQTs should consider their strengths and areas for further professional development in order to prepare for their first teaching post, their induction programme, and their longer term continuing professional development. NQTs should consider the statements made in Sections A and B of the profile, and look at them in the light of:

· the particular knowledge, understanding and skills needed to perform effectively in their specific teaching post; 

· the requirements for the satisfactory completion of the induction period (see pages 16-28); and

· their aims for their longer term continuing professional development. 

This will help the NQT to prepare for discussions with the induction tutor and to make an active contribution to planning an effective programme of monitoring, support and review in the induction period.

Section C is at the core of the statutory induction arrangements for NQTs. All school staff involved in the induction process, such as headteachers and induction tutors, will therefore need to be familiar with its structure and purpose. Those using the CEP may therefore wish to consult the TTA’s Supporting Induction for Newly Qualified Teachers and Induction and the Career Entry Profile: Guidance for ITT Providers
 for further information on the role of the profile.

DfES Guidance 582/2001 requires NQTs to make the Career Entry Profile available to the head teacher and induction tutor as soon as possible after taking up their first post. Working with their induction tutor, they will then use Section C to agree and record objectives for professional development and a related action plan for the induction period. It is important that the objectives set for each NQT should be individualised and relate to:

· the Induction Standards;

· the areas of strength and areas for further professional development identified in Section B; and

· the demands of their first post. 

This first set of objectives should be agreed as soon as possible after the NQT is in post so that they can be shared with all those involved in supporting the NQT.

Progress towards the objectives should be reviewed regularly and these reviews should result in the revision of objectives and updating of the action plan. To reflect this, Section C is divided into sections, and these pages can be copied, and additional sets of objectives inserted, as necessary. In this way, the Career Entry Profile will help to ensure that monitoring and support is well-focused throughout the induction period and that short, medium and long-term needs are addressed. These reviews are likely to coincide with the professional review meetings and formal assessment meetings that form part of the induction arrangements. 

The final assessment meeting of the induction period could be used as the basis for objective setting and professional development planning for the second year of teaching, when the school’s performance management arrangements will begin to apply.

The government has introduced a national Fast Track Programme to recruit, develop and support those with the highest potential for excellence in teaching and to provide them with clear and rapid career progression. Recruitment to the Fast Track Programme from among existing teachers (including NQTs) and those beginning ITT from September 2000 will begin in autumn 2001.  You can find further information about the Fast Track Programme on the recruitment website at www.fasttrackteaching.gov.uk or by contacting the Recruitment team on 08000 56 22 66.

Section C of the Career Entry Profile involves the NQT and the induction tutor working together to decide and record:

· the agreed objectives
The objectives set, and the way in which they are expressed, will affect how achievable they are, and the ease with which progress towards them can be supported, monitored and reviewed. Objectives should be realistic and attainable. 
· the actions to be taken to achieve them, and by whom
The NQT may be able to work towards most objectives on a day-to-day basis as part of their normal teaching role. Other objectives may involve the support of other school staff or expertise from outside the school e.g. from other schools, LEAs, HEIs, professional and subject associations, or Diocesan authorities. Actions need to indicate, as clearly as possible, the nature and level of support required and its source. It is helpful to identify the key person(s) responsible for the action and when they will be called upon to make it.
· the criteria against which judgements can be made about the extent to which each objective has been met successfully
These will be most useful if they are expressed in as direct a way as possible in order to enable all those involved to work towards the same ends. It is helpful to indicate the kind of evidence that is expected.

· the resources, if any, that will be needed
These usually take the form of time or funds, and need to be matched as accurately as possible to the actions so that the school has confidence that it can provide the necessary support.
· target dates for their achievement
This represents a best estimate and may be subject to change depending upon the individual NQT’s progress and circumstances.
· dates when progress will next be reviewed
In most cases this will be the next professional review meeting, at which objectives will be reviewed and, (if necessary) revised, with new objectives being set.

To help NQTs and schools set objectives at an appropriate level of specificity, examples of objectives and action plans are included on pages 13-15.

Whenever Section C is used to set or revise objectives, the induction tutor and the NQT should sign the action plan on the appropriate page. Both should keep a copy of the profile, and NQTs in particular should retain the CEP at least until a decision has been reached about their satisfactory completion of the induction period.

EXAMPLES OF OBJECTIVES AND ACTION PLANS FOR THE INDUCTION PERIOD

These examples are given to illustrate the kind of objectives that might be set for NQTs teaching a range of phases and/or subjects. They do not constitute one NQT’s Profile. 

OBJECTIVES
ACTIONS TO BE TAKEN AND BY WHOM


SUCCESS CRITERIA


RESOURCES


TARGET DATE FOR ACHIEVEMENT
REVIEW DATE

To secure effective management of pupil behaviour in class 9C.


Detailed briefing by Ms Jones on school policy and procedures for behaviour.

NQT to observe 9C in an art and a science lesson. 

NQT to establish clear expectations and develop agreed rules for classroom behaviour with 9C.


More effective pupil-teacher and pupil-peer relationships.

Lessons start smoothly and pupils are swiftly focused on the work.

Fewer pupils detained.


0.5 day for lesson observation by NQT.

0.25 day for briefing on behaviour policy, observation of NQT’s lesson by Ms Jones and debriefing.


End of autumn term.
12 December

To be fully prepared to collect evidence for vocational courses in science.


NQT to visit Hallam school to look at GNVQ science programmes, with specific reference to evidence collection.

NQT to produce examples of the different types of evidence candidates can produce to meet performance criteria for subject, with guidance and feedback from Mrs Gough.


NQT’s planned teaching programme covers all required aspects and shows good understanding of assessment requirements for GNVQ programmes. 


1 day for NQT’s visit, review of findings and preparation of examples. 

0.25 day for support from Mrs Gough.


End October
12 December

To ensure effective use of classroom assistant in improving pupils’ learning.


NQT to involve classroom assistant in lesson planning and include a section on the work of the classroom assistant in written plans.

NQT to review impact of classroom assistant and discuss with classroom assistant and induction tutor. 


Classroom assistant demonstrates clear understanding of role.

Pupils working with classroom assistant achieve planned learning outcomes.


0.2 day for observation by induction tutor.

0.25 day for planning and review discussions between NQT, classroom assistant and induction tutor. 


End of spring term
24 March

To identify underachieving individuals and groups in classes taught, and develop strategies to provide targeted support. 


Induction tutor to help NQT to use monitoring information to analyse performance of pupils in NQT’s class, including by race and gender.

Induction tutor to review reasons for underachievement and to observe NQT implementing strategies to address these.


NQT’s planning and teaching reflects high expectations for all pupils.

Assessment show that underachieving individuals and groups have made improved progress.


0.5 day for NQT to work on data analysis (including 0.2 release for support from induction tutor). 

0.25 day for induction tutor to observe NQT’s class and for post-observation discussion.


End May
6 June

To provide clear information to parents that will enable them to be more fully involved in the support of their children’s learning. 


NQT to discuss own preparation for next parents’ evening with deputy head.

NQT to review use of ‘home-school contact books’ with induction tutor and to develop strategies to improve their use.


Improved use of ‘home school contact books’.

Effective communication at parents’ evening. 


0.2 release for deputy head to support preparation for discussion with parents.

0.2 release for induction tutor to review ‘home school contact books’.


End of spring term
4 April

REQUIREMENTS FOR SATISFACTORY COMPLETION OF THE INDUCTION PERIOD

In order for the NQT to be judged to have satisfactorily completed the induction period, the headteacher should be satisfied that the NQT has: 

(a) continued to meet the Standards for the Award of QTS (pages 17-26) in an employment context;

and 

(b) met all of the Induction Standards (page 27-28).

The Induction Standards have been formulated in such a way as to build on the Standards for the Award of QTS by:

· requiring independent performance in selected areas where the Standards for the Award of QTS assumed support from an experienced member of staff;

and to supplement the Standards for the Award of QTS by:

· focusing on aspects of professional practice which can be developed during employment as a qualified teacher, and over a longer period of practice than is available to most trainees in initial teacher training.

STANDARDS FOR THE AWARD OF QUALIFIED TEACHER STATUS1
INTRODUCTION

The standards set out in this document replace the more general “competences” set out in DfES Circulars 9/92 and 14/93 and DfES Teacher Training Circular Letter 1/96.  They reflect the Secretary of State’s requirements for Qualified Teacher Status (QTS) as set out in DfES Circular 10/97.  The standards apply to all trainees seeking QTS.  Successful completion of a course or programme of initial teacher training (ITT), including employment based provision, must require the trainee to achieve all these standards.  All courses must involve the assessment of all trainees to ensure that they meet all the standards specified. 

QTS is a requirement for all those who teach in a maintained school. QTS is awarded by successfully completing a course of ITT at an accredited institution in England or Wales, either concurrently with, or after, the award of a first degree of a UK university or a higher education institution with degree awarding powers, or after the award of a degree of the CNAA, or after the award of a qualification recognised to be equivalent to a UK or CNAA degree.

The standards are set out under the following headings:

 A.
KNOWLEDGE AND UNDERSTANDING

1.
Standards for secondary specialist subjects


2.
Standards for primary subjects



  3.
Additional standards relating to early years (nursery 

and reception) for trainees on 3-8 and 3-11 courses.

 B.
PLANNING, TEACHING AND CLASS MANAGEMENT

1.
Standards for primary English, mathematics and science

2.
Standards for primary and secondary specialist subjects

3.
Standards for secondary English, mathematics and science


  4.
Standards for primary and secondary for all subjects:


a.
planning


b.
teaching and class management.

5.
Additional standards relating to early years (nursery and reception) for trainees on 3-8 and 3-11 courses.
 C.
MONITORING, ASSESSMENT, RECORDING, REPORTING AND ACCOUNTABILITY

The standards in this section apply to all trainees seeking QTS.

 D.
OTHER PROFESSIONAL REQUIREMENTS


The standards in this section apply to all trainees seeking QTS.

The standards have been written to be specific, explicit and assessable, and are designed to provide a clear basis for the reliable and consistent award of QTS, regardless of the training route or type of training leading to QTS.  To achieve this purpose, each standard has been set out discretely.  Professionalism, however, implies more than meeting a series of discrete standards.  It is necessary to consider the standards as a whole to appreciate the creativity, commitment, energy and enthusiasm which teaching demands, and the intellectual and managerial skills required of the effective professional.

Each standard will not require a separate assessment occasion.  Groups of standards are closely linked and are designed so that they can be assessed together. While providers must be confident that all the standards have been met before they make a final decision to recommend the award of QTS, this should not require a mechanistic, tick-list approach or entail each standard being supported by its own evidence base. To reflect the complexity of the teaching process being assessed, providers are likely to make over-arching judgements, taking account of evidence from the wide range of sources available to them across partnerships. This should enable providers, if necessary, to explain and justify their overall decision, including to trainees and other colleagues. The standards might also be used near the end of training to identify any particular areas where providers may be unclear about a trainee’s knowledge, understanding and skills, to help focus the provider’s observations of, discussions with, and requirements of trainees, so that a confident decision can be made.

A.   
KNOWLEDGE AND UNDERSTANDING

1.   
Secondary

Those to be awarded QTS must, when assessed, demonstrate that they:

a.
have a secure knowledge and understanding of the concepts and skills in their specialist subject(s) at a standard equivalent to degree level to enable them to teach it (them) confidently and accurately at: 

i.
KS3 for trainees on 7-14 courses; 

ii.
KS3 and KS4 and, where relevant, post-16 for trainees on 11-16 or 18 courses; and 

iii.
   KS4 and post-16 for trainees on 14-19 courses;
b.
for English, mathematics or science specialists, have a secure knowledge and understanding of the subject content specified in the relevant Initial Teacher Training National Curriculum1;

c.
have, for their specialist subject(s), where applicable, a detailed knowledge and understanding of the National Curriculum programmes of study, level descriptions or end of key stage descriptions for KS3 and, where applicable, National Curriculum programmes of study for KS4;

d.
for Religious Education (RE) specialists, have a detailed knowledge of the Model Syllabuses for RE;

e.
are familiar, for their specialist subject(s), with the relevant KS4 and post-16 examination syllabuses and courses, including vocational courses2;

f.
understand, for their specialist subject(s), the framework of 14-19 qualifications and the routes of progression through it3;

g.
understand, for their specialist subject(s), progression from the KS2 programmes of  study4;

h.
know and can teach the key skills required for current qualifications relevant to their specialist subject(s), for pupils aged 14-19, and understand the contribution that their specialist subject(s) make(s) to the development of the key skills5;

i.
cope securely with subject-related questions which pupils raise; 

j.
are aware of, and know how to access, recent inspection evidence and classroom-relevant research evidence on teaching secondary pupils in their specialist subject(s), and know how to use this to inform and improve their teaching;

k.
know, for their specialist subject(s), pupils’ most common misconceptions and mistakes;

l.
understand how pupils’ learning in the subject is affected by their physical, intellectual, emotional and social development;

m.
have, for their specialist subject(s), a secure knowledge and understanding of the content specified in the ITT National Curriculum for Information and Communications Technology in subject teaching;

n.
are familiar with subject-specific health and safety requirements, where relevant, and plan lessons to avoid potential hazards.

2.   
Primary

For all courses those to be awarded QTS must, when assessed, demonstrate that they:

a.
understand the purposes, scope, structure and balance of the National Curriculum Orders as a whole and, within them, the place and scope of the primary phase, the key stages, the primary core and foundation subjects and RE;

b.
are aware of the breadth of content covered by the pupils’ National Curriculum across the primary core and foundation subjects and RE;

c.
understand how pupils’ learning is affected by their physical, intellectual, emotional and social development.

d.
for each core and specialist subject
 covered in their training:
i.
have, where applicable, a detailed knowledge and understanding of the relevant National Curriculum programmes of study and level descriptions or end of key stage descriptions across the primary age range;

ii.
for RE specialists, have a detailed knowledge of the Model Syllabuses for RE;

iii.
cope securely with subject-related questions which pupils raise;

iv.
understand the progression from SCAA’s “Desirable Outcomes for Children’s Learning on Entering Compulsory Education”  to KS1, the progression from KS1 to KS2, and from KS2 to KS3;

v.
are aware of, and know how to access, recent inspection evidence and classroom relevant research evidence on teaching primary pupils in the subject, and know how to use this to inform and improve their teaching;

vi.
know pupils’ most common misconceptions and mistakes in the subject;

vii.
have a secure knowledge and understanding of the content specified in the ITT National Curriculum for Information and Communications Technology in subject teaching;

viii.
are familiar with subject-specific health and safety requirements, where relevant, and plan lessons to avoid potential hazards;

e.
for English, mathematics and science, have a secure knowledge and understanding of the subject content specified in the ITT National Curricula for primary English, mathematics and science
; 

f.
for any specialist subject(s), have a secure knowledge of the subject to at least a standard approximating to GCE Advanced level in those aspects of the subject taught at KS1 and KS2;

g.
for any non-core, non-specialist subject covered in their training, have a secure knowledge to a standard equivalent to at least level 7 of the pupils’ National Curriculum. For RE, the required standard for non-specialist training is broadly equivalent to the end of key stage statements for Key Stage 4 in QCA’s Model Syllabuses for RE
.

3.
Additional standards relating to early years (nursery and reception) for trainees on 3-8 and 3-11 courses

Those to be awarded QTS must, when assessed, demonstrate that they:

a.
have a detailed knowledge of SCAA’s “Desirable Outcomes for Children’s Learning on Entering Compulsory Education”; 

b.
have a knowledge of effective ways of working with parents and other carers;

c.
have an understanding of the roles and responsibilities of other agencies with responsibility for the care of young children.

B.  
PLANNING, TEACHING AND CLASS MANAGEMENT

This section details the standards which all those to be awarded QTS must demonstrate, when assessed, in each subject that they have been trained to teach. For primary non-core, non-specialist subjects, trainees being assessed for QTS must meet the required standards but with the support, if necessary, of a teacher experienced in the subject concerned.

1.
Primary English, mathematics and science

For all courses, those to be awarded QTS must, when assessed, demonstrate that they: 

a.
have a secure knowledge and understanding of, and know how and when to apply, the teaching and assessment methods specified in the ITT National Curricula for primary English, mathematics and science1;

b.
have a secure knowledge and understanding of, and know when to apply in relation to each subject, the teaching and assessment methods specified in the ITT National Curriculum for Information and Communications Technology in subject teaching. 

2.
Primary and secondary specialist subjects

For all courses, those to be awarded QTS must, when assessed, demonstrate that they have a secure knowledge and understanding of, and know how and when to apply, in relation to their specialist subject(s), the teaching and assessment methods specified in the ITT National Curriculum for Information and Communications Technology in subject teaching.
3.
Secondary English, mathematics and science

To be awarded QTS specialists in secondary English, mathematics or science must, when assessed, demonstrate that they have a secure knowledge and understanding of, and know how and when to apply, the teaching and assessment methods specified in the relevant ITT National Curriculum2.
4.
Primary and secondary for all subjects

Planning

For all courses, those to be awarded QTS must, when assessed, demonstrate that they:

a.
plan their teaching to achieve progression in pupils’ learning through:

i.
identifying clear teaching objectives and content, appropriate to the subject matter and the pupils being taught, and specifying how these will be taught and assessed;

ii.
setting tasks for whole class, individual and group work, including homework, which challenge pupils and ensure high levels of pupil interest;

iii.
setting appropriate and demanding expectations for pupils’ learning, motivation and presentation of work;

iv. 
setting clear targets for pupils’ learning, building on prior attainment, and ensuring that pupils are aware of the substance and purpose of what they are asked to do;

v.
identifying pupils who:


have special educational needs, including specific learning difficulties;


are very able;


are not yet fluent in English;



and knowing where to get help in order to give positive and targeted support;

b.
provide clear structures for lessons, and for sequences of lessons, in the short, medium and longer term, which maintain pace, motivation and challenge for pupils;

c.
make effective use of assessment information on pupils’ attainment and progress in their teaching and in planning future lessons and sequences of lessons;

d.
plan opportunities to contribute to pupils’ personal, spiritual, moral, social and cultural development;

e.
where applicable, ensure coverage of the relevant examination syllabuses and National Curriculum programmes of study. 

Teaching and Class Management

For all courses, those to be awarded QTS must, when assessed, demonstrate that they:

f.
ensure effective teaching of whole classes, and of groups and individuals within the whole class setting, so that teaching objectives are met, and best use is made of available teaching time;

g.
monitor and intervene when teaching to ensure sound learning and discipline;

h.
establish and maintain a purposeful working atmosphere;

i.
set high expectations for pupils’ behaviour, establishing and maintaining a good standard of discipline through well focused teaching and through positive and productive relationships;

j.
establish a safe environment which supports learning and in which pupils feel secure and confident;

k.
use teaching methods which sustain the momentum of pupils’ work and keep all pupils engaged through:

i.
stimulating intellectual curiosity, communicating enthusiasm for the subject being taught, fostering pupils’ enthusiasm and maintaining pupils’ motivation; 

ii.
matching the approaches used to the subject matter and the pupils being taught;

iii.
structuring information well, including outlining content and aims, signalling transitions and summarising key points as the lesson progresses;

iv.
clear presentation of content around a set of key ideas, using appropriate subject-specific vocabulary and well chosen illustrations and examples;

v.
clear instruction and demonstration, and accurate well-paced explanation; 

vi.
effective questioning which matches the pace and direction of the lesson and ensures that pupils take part;

vii.
careful attention to pupils’ errors and misconceptions, and helping to remedy them;

viii.
listening carefully to pupils, analysing their responses and responding constructively in order to take pupils’ learning forward;

ix.
selecting and making good use of textbooks, ICT and other learning resources which enable teaching objectives to be met;

x.
providing opportunities for pupils to consolidate their knowledge and maximising opportunities, both in the classroom and through setting well-focused homework, to reinforce and develop what has been learnt;

xi.
exploiting opportunities to improve pupils’ basic skills in literacy, numeracy and ICT, and the individual and collaborative study skills needed for effective learning, including information retrieval from libraries, texts and other sources;

xii.
exploiting opportunities to contribute to the quality of pupils’ wider educational development, including their personal, spiritual, moral, social and cultural development;

xiii.
setting high expectations for all pupils notwithstanding individual differences, including gender, and cultural and linguistic backgrounds;

xiv.
providing opportunities to develop pupils’ wider understanding by relating their learning to real and work-related examples;

l.
are familiar with the Code of Practice on the identification and assessment of special educational needs and, as part of their responsibilities under the Code, implement and keep records on individual education plans (IEPs) for pupils at stage 2 of the Code and above;

m.
ensure that pupils acquire and consolidate knowledge, skills and understanding in the subject; 

n.
evaluate their own teaching critically and use this to improve their effectiveness.

5.
Additional standards relating to early years (nursery and reception) for trainees on 3-8 and 3-11 courses

For all courses, those to be awarded QTS must, when assessed, demonstrate that they:

a.
plan activities which take account of pupils’ needs and their developing physical, intellectual, emotional and social abilities, and which engage their interest;

b.
provide structured learning opportunities which advance pupils’:

i.
personal and social development; 

ii.
communication skills;

iii.
knowledge and understanding of the world;

iv.
physical development;

v.
creative development;

c.
use teaching approaches and activities which develop pupils’ language and provide the foundations for literacy;

d.
use teaching approaches and activities which develop pupils’ mathematical understanding and provide the foundations for numeracy;

e.
encourage pupils to think and talk about their learning and to develop self-control and independence; 

f.
encourage pupils to concentrate and persevere in their learning for sustained periods, to listen attentively and to talk about their experiences in small and large groups;  

g.
use teaching approaches and activities which involve planned adult intervention, which offer opportunities for first-hand experience and co-operation, and which use play and talk as a vehicle for learning;

h.
manage, with support from an experienced specialist teacher if necessary, the work of parents and other adults in the classroom to enhance learning opportunities for pupils.
C.   
MONITORING, ASSESSMENT, RECORDING, REPORTING AND ACCOUNTABILITY

This section details the standards which all those to be awarded QTS must demonstrate, when assessed, in each subject that they have been trained to teach. For primary non-core, non-specialist subjects, trainees being assessed for QTS must meet the required standards but with the support, if necessary, of a teacher experienced in the subject concerned.

For all courses, those to be awarded QTS must, when assessed, demonstrate that they:

a.
assess how well learning objectives have been achieved and use this assessment to improve specific aspects of teaching;

b.
mark and monitor pupils’ assigned classwork and homework, providing constructive oral and written feedback, and setting targets for pupils’ progress;

c.
assess and record each pupil’s progress systematically, including through focused observation, questioning, testing and marking, and use these records to:

i.
check that pupils have understood and completed the work set;

ii.
monitor strengths and weaknesses and use the information gained as a basis for purposeful intervention in pupils’ learning;

iii.
inform planning; 

iv.
check that pupils continue to make demonstrable progress in their acquisition of the knowledge, skills and understanding of the subject;

d.
are familiar with the statutory assessment and reporting requirements and know how to prepare and present informative reports to parents;

e.
where applicable, understand the expected demands of pupils in relation to each relevant level description or end of key stage description, and, in addition, for those on 11-16 or 18 and 14-19 courses, the demands of the syllabuses and course requirements for GCSE, other KS4 courses, and, where applicable, post-16 courses;

f.
where applicable, understand and know how to implement the assessment requirements of current qualifications for pupils aged 14-19; 

g.
recognise the level at which a pupil is achieving, and assess pupils consistently against attainment targets, where applicable, if necessary with guidance from an experienced teacher;

h.
understand and know how national, local, comparative and school data, including National Curriculum test data, where applicable, can be used to set clear targets for pupils’ achievement; 

i.
use different kinds of assessment appropriately for different purposes, including National Curriculum and other standardised tests, and baseline assessment where relevant.

D.   
OTHER PROFESSIONAL REQUIREMENTS

Primary and secondary

For all courses, those to be awarded QTS  should, when assessed, demonstrate that they:

a.
have a working knowledge and understanding of:

i.
teachers’ professional duties as set out in the current School Teachers’ Pay and Conditions document, issued under the School Teachers’ Pay and Conditions Act 1991;

ii.
teachers’ legal liabilities and responsibilities relating to:

· the Race Relations Act 1976;

· the Sex Discrimination Act 1975;

· Section 7 and Section 8 of the Health and Safety at Work etc. Act 1974;

· teachers’ common law duty to ensure that pupils are healthy and safe on school premises and when leading activities off the school site, such as educational visits, school outings or field trips;

· what is reasonable for the purposes of safeguarding or promoting children’s welfare (Section 3(5) of the Children Act 1989);

· the role of the education service in protecting children from abuse (currently set out in DfES Circular 10/95 and the Home Office, Department of Health, DfES and Welsh Office Guidance “Working Together: A guide to arrangements for inter-agency co-operation for the protection of children from abuse 1991”);

· appropriate physical contact with pupils (currently set out in DfES Circular 10/95);

· appropriate physical restraint of pupils (Section 4 of the Education Act 1997 and DfES Circular 9/94);

· detention of pupils on disciplinary grounds (Section 5 of the Education Act 1997);

b.
have established, during work in schools, effective working relationships with professional colleagues including, where applicable, associate staff;

c.
set a good example to the pupils they teach, through their presentation and their personal and professional conduct;

d.
are committed to ensuring that every pupil is given the opportunity to achieve their potential and meet the high expectations set for them; 

e.
understand the need to take responsibility for their own professional development and to keep up to date with research and developments in pedagogy and in the subjects they teach;

f.
understand their professional responsibilities in relation to school policies and practices, including those concerned with pastoral and personal safety matters, including bullying;

g.
recognise that learning takes place inside and outside the school context, and understand the need to liaise effectively with parents and other carers and with agencies with responsibility for pupils’ education and welfare;

h.
are aware of the role and purpose of school governing bodies.

THE INDUCTION STANDARDS

In order to meet the Induction Standards, the NQT should demonstrate that he or she:

Planning, Teaching and Class Management
a.
sets clear targets for improvement of pupils’ achievement, monitors pupils’ progress towards those targets and uses appropriate teaching strategies in the light of this, including, where appropriate, in relation to literacy, numeracy and other school targets;

b.
plans effectively to ensure that pupils have the opportunity to meet their potential, notwithstanding differences of race and gender, and taking account of the needs of pupils who are:

· underachieving;

· very able;

· not yet fluent in English;

making use of relevant information and specialist help where available;

c.
secures a good standard of pupil behaviour in the classroom through establishing appropriate rules and high expectations of discipline which pupils respect, acting to pre‑empt and deal with inappropriate behaviour in the context of the behaviour policy of the school;

d.
plans effectively, where applicable, to meet the needs of pupils with Special Educational Needs and, in collaboration with the SENCO, makes an appropriate contribution to the preparation, implementation, monitoring and review of Individual Education Plans;

e.
takes account of ethnic and cultural diversity to enrich the curriculum and raise achievement.

Monitoring, Assessment, Recording, Reporting and Accountability
f.
recognises the level that a pupil is achieving and makes accurate assessments, independently, against attainment targets, where applicable, and performance levels associated with other tests or qualifications relevant to the subject(s) or phase(s) taught;

g.
liaises effectively with pupils’ parents/carers through informative oral and written reports on pupils’ progress and achievements, discussing appropriate targets, and encouraging them to support their children’s learning, behaviour and progress.

Other Professional Requirements
h.
where applicable, deploys support staff and other adults effectively in the classroom, involving them, where appropriate, in the planning and management of pupils’ learning;

i.
takes responsibility for implementing school policies and practices, including those dealing with bullying and racial harassment;

j.
takes responsibility for their own professional development, setting objectives for improvements, and taking action to keep up‑to‑date with research and developments in pedagogy and in the subject(s) they teach.

National Test In Numeracy 

k.
To complete induction successfully an NQT trained in England, qualifying on or after 1 May 2000 and before 1 May 2001, must have passed the national test for teacher training candidates in numeracy, before the completion of the induction period.







� Copies of these materials are available on the TTA website at www.canteach.gov.uk/info/induction or by contacting the TTA mailing house on 0845 60 60 323. 


�  Please refer to the Standards for the Award of QTS, para A.2.f. ( See page 14 )


� Copies of these materials are available on the TTA website at www.canteach.gov.uk/info/induction or by contacting the TTA mailing house on 0845 60 60 323. 


� Copies of these materials are available on the TTA website at www.canteach.gov.uk/info/induction or by contacting the TTA mailing house on 0845 60 60 323. 


1 Reproduced from DfEE Circular 4/98, Annex A.


1 This did not apply before September 1999


2 This does not apply to trainees on 7 – 14 courses


3 This does not apply to trainees on 7 – 14 courses


4 This does not apply to trainees on 14 – 19 courses


5 This does not apply to trainees on 7 – 14 courses


� A specialist subject may be one of the core subjects.


� For primary science this did not apply before September 1999.


� Where providers offer more limited coverage of subjects than the required non-core, non-specialist subjects, e.g. a few hours of taster training in a foundation subject, safety training in PE and/or design and technology, the nature and extent of such training can be recorded on the newly qualified teacher’s TTA CEP.


1 For primary science this did not apply before September 1999.


2 This did not apply before September 1999.
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